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Section 1: Introduction: Core principles and values
1.0	Purpose and rationale of the policy and guidance
East Dunbartonshire Council (EDC) educational policy and guidance is based on the core principle that all learners should be included and engaged in their learning community. At the heart of a successful and achieving learning organisation is a safe and nurturing ethos and a culture based on positive and mutually respectful relationships. 
The vast majority of pupils in EDC experience learning environments that allow them to become responsible citizens, successful learners, effective contributors and confident individuals. All schools and early years’ centres carry out processes of consultation and self-evaluation with parents, staff and children to ensure that policies that promote positive behaviour through supportive relationships are developed and maintained.
A minority of pupils find accessing the routine and expectations of a learning and social environment more difficult and can display behaviour that appears challenging or confrontational as a response. This can be for a number of reasons, including additional learning or support needs or adverse childhood experiences. Behaviour that challenges within a school setting can take a number of different forms, however, the focus here is on behaviour that may lead to the child putting either their own wellbeing or that of others at risk due to their physical response to a situation which, in turn, may be dynamically assessed as requiring forms of de-escalation and possible restraint or seclusion to reduce immediate risk. 
The very specific definitions of seclusion and restraint adopted for this policy have been taken from the recent investigation by the Children and Young People’s Commissioner in this area. They are based on a wide consultation with core public stakeholders (including ENABLE Scotland and the Mental Health Commission) as well as addressing UK wide legislation and practice guidelines. They are as follows: 
· ‘Restraint’ is defined as “holding a child or young person to restrict their movement”. This would include such techniques as CALM or MAPA manoeuvres. It includes mechanical restraints (e.g. wheelchair straps) except those used during the course of normal activities or transportation (e.g. seatbelts or wheelchair harnesses). 

· ‘Seclusion’ is defined as “the confinement of a child, without their consent, by shutting them alone in a room or other area which they are prevented from leaving”. Seclusion is not the same as a ‘time out’ which is defined as a behavioural intervention used as part of a structured behaviour support plan which does not necessarily involve being physically removed to a separate room or area. It should further be noted that any secluding a child alone in a place they cannot leave may be regarded as a deprivation of the child’s rights under Article 5 of the European Comvention of Human Rights and should be avoided.

It is recognised within this definition that there is a difference between restraining and secluding an individual as a response to a situation or incident and planned ‘time out’. In this latter case, planned or reactive ‘time out’ may be part of a child or young person’s action plan. For example, it can include a child or young person having a ‘time out’ card which they can use to withdraw from class when they are feeling emotionally overwhelmed or the option of a child or young person with autism to access a room which promotes a sense of calm through reduced sensory input. 

It is also acknowledged that some children and young people require alternative curricular activities and timetables which may be highly individualised. These may involve individual and small group working for periods out with the mainstream classroom. 

Strategies and interventions such as time out or individual teaching sessions are not considered seclusion provided they have evolved from the child or young person’s wellbeing assessment and are part of an action plan and risk assessment which has been formed by the team around the child and is subject to regular monitoring, review and revision. The parents or carers and the child or young person should be at the centre of such planning and must offer consent to such arrangements. Article 12 of the United Nations Convention on the Rights of the Child upholds the principle that children’s opinions should be sought and considered when decisions are made about issues that concern them. It is essential that all processes recognise and uphold children’s rights to participate fully in planning and review decisions and all documents should show evidence of this.  Every effort should be made to gather the child’s views and involve them in this process regardless of age and stage or the existence of additional support needs that act as a barrier to communication.  There should be evidence in minutes of meetings and planning documents of the familys’ full involvement in the planning and review process. 
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The purpose of this policy is to set out the frameworks and protocols for supporting pupils: to prevent and minimise behaviours that challenge; to develop trusting relationships with peers and adults; and to achieve more effective access to the academic and social curriculum. The primary rationale for the policy is that rigorous processes of early intervention, planning and review based on a shared understanding of the needs of the child are fundamental to successful implementation of approaches that promote positive behaviour. It is recognised that each school will develop their own positive relationship policy. This will also promote the key principle set out here, that is, that there is a fundamental and critical importance of building and maintaining good relationships within the school community and this acts as the foundation for creating positive learning environments.


EDC educational provision can be understood at three levels: 
· Tier 1 - all mainstream schools and early years’ centres
· Tier 2 - specialist provision which shares small group, specialist intervention with access to the mainstream classroom, such as, the Primary or Secondary Well-being Support Service or the Enhanced Learning Resources (ELR) within each locality. 

There will be circumstances where children with Social and Emotional Needs could benefit from access to a full-time placement in the Primary or Secondary Wellbeing Support Service. 

· Tier 3 - ‘stand-alone’ specialist establishments such as, Merkland and Campsie View Schools. 

There may be some exceptional circumstances where a young person’s needs can only be met in educational provision out with East Dunbartonshire. It is incumbent upon the local authority to ensure that any specialist placement also adheres to the principles and values set out in this document. 
1.1	Core principles and values
There are core principles on which all intervention and approaches should be based. They are: 
· All behaviour is communication and any planning requires a shared understanding, through collaborative analysis and review of the underlying causes of each individual’s patterns of behaviour- including the context in which the behaviour is most likely to occur.
· Children and adults should have access to safe environments where risk is minimised and there is a shared understanding of expectations, responsibilities and boundaries. 
· Better relationships are the key to increasing pupil engagement and inclusion. All adults working with children and young people need regular opportunities for training and reflection on the underlying reasons for different behavioural responses in various contexts and to develop strategies to improve their own capacity to communicate effectively and develop trusting and affirmative relationships with young people. This training and reflective practice should be based on: 
· A solution focused approach
· Restorative conversations and approaches to conflict and conflict resolution
· Trauma, nurture and attachment informed practice
· Becoming an attuned practitioner
· De-escalation intervention
· Supporting emotional awareness and development, through strategies, such as scaling, emotion coaching, ‘Promoting alternative Thinking Strategies’ (PAThS).
The list above represents a range of options available to schools. It should be noted that schools should develop their own use of evidence informed practices through the processes of improvement planning and self-evaluation. Most of these areas are available on the annual Additional Support Needs (ASN) Career Long Professional Learning (CLPL) calendar which can be accessed via Gateway. Some training such as Emotion Coaching or Nurture and Attachment informed practice can be accessed via your link Educational Psychologist or Inclusion Officer and should be negotiated and planned as part of regular processes of quality improvement.
It is the responsibility of the whole staff team to work collegiately to promote positive behaviour and be solution focused. 
General guidance on some of the key areas outlined above: 
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1.2	Developing de-escalation  strategies and approaches
The policy on promoting positive relationships and managing behaviour that challenges is based on the principles that all actions should be taken to minimise risk, pre-empt difficulties and de-escalate distress that is displayed as behaviour that challenges, through the application of approaches and strategies outlined in this document.  
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The various documents that are attached to this policy, including the De-escalation Intervention Chart, the Pupil Management and Risk Assessment forms and the Behavioural Environment Checklist (see above) are all intended to support individuals who are working directly with children and young people whose distress is displayed as behaviour that challenges. They are intended to act as a support framework to organise learning environments and suggest approaches that support children and young people. 
There will also be mechanisms available within the school for wider discussion and consultation about the planning and risk management process and to ensure all staff working directly with children and young people feel fully supported. These include: consultation with other professionals through the Pupil Support Group/ Support for All meetings;  ‘Team around the child’ meetings involving the parents and, where appropriate, the child or young person; and consultation with other educational supports , such as, the Outreach Service, Educational Psychology services and/or the school link Quality Improvement Officer or Education Officer. 
The policy is based on the principles that any attempt to de-escalate distress that is displayed as behaviour that challenges should not include any physical intervention or restraint. Such actions are only justified where there is an immediate and significant risk to an individual and/or individuals. 
Adults in a school have a ‘duty of care’ towards the children and young people they look after. There are certain circumstances where it may be necessary to restrain or restrict the movement of a child or young person, as to not take this action would be a failure to act in a manner that upholds the ‘duty of care’ towards them. This is restricted to situations where a child or young person is either putting themselves or others at significant risk if the adult does not take action. 
The policy guideline document ‘Holding Safely’ which was endorsed by the Scottish Government, sets out the circumstances where such actions could occur:
‘In criminal law restraining a child could be assault if it is done in abusive way. It will not be assault where the restraint is necessary. Excessive force must not be used. For example, restraining a child:
· To prevent them harming themselves or others
· To prevent a child running away where you reasonably believe that they will put themselves at serious risk or harm’ (Holding Safely ).  
Where any circumstances of restraint and/or seclusion have occurred then the appropriate recording documents (see below) should be completed and the child’s parents should be fully updated and debriefed, where possible, within the same working day. 
In all circumstances a rigorous process of debriefing for staff and pupils involved. Planning should occur immediately following any incident. It is anticipated that where positive behaviour policies are in place and rigorously employed, the necessity for any such action should be rare. 
Procedures are in place to create a database to record violence towards staff, health and safety issues and incidents of restraint and seclusion. This will be communicated with all schools when the system is complete. At present a revised and combined HS1a and VW1 form has been created and attached below and should be used by all schools and centres. Two different recording formats for restraint and seclusion have been developed for Tier 1 and Tier 2/3. These forms should be completed and returned to Shared.Services@eastdunbarton.gov.uk directly after any incident.  Where there is an incident of restraint within a Tier 1 resource, the Education Officer should also be informed. 
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Staff within Tier 2 and Tier 3 provision will receive additional training in managing behaviour that challenges. Section 3 of this document sets out the protocol for this training, which includes practical strategies in de-escalation and (where absolutely necessary) physical interventions. 
It should be noted that for all provision (including Tier 1,  2 and 3) any routine or regular use of physical restraint or seclusion of children is viewed as a breakdown of organisational procedures in planning for behaviour that challenges. This should be the subject for a review by peers facilitated by the relevant, Education Officer and Additional Support Needs Manager. The GIRFEC Laision Group (GLG) will review processes and support within each school. 
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Section 2: Pathways to assessment, planning and support: promoting positive relationships and behaviour
2.0	Role and responsibilities for promoting positive relationships and managing behaviour that challenges
This section of the guidance sets out the roles and responsibilities and signposts guidelines for intervention and support at each level as summarised in the diagram below. 
Authority level- facilitating quality improvement and peer support.

Classroom level: Engaging teaching and learning, organised and structured classrooms and positive behaviour promotion for all learners. 
Management team: overview of practice and implementation of policy and training

School managementChild and young person: targeted support for individuals who display behaviour that challenges which includes collaborative planning and understanding of needs, individualised timetables, restorative solution focused approaches, and regular review of progress and celebration of success. 
Parents/carers should work collaboratively with school staff to identify areas of concerns and establish strategies and approaches to support their child. 






2.1	School or provision management roles and responsibilities
School and early years’ teams should:
· Introduce (and keep up-to-date) an organisational policy and procedures to promote positive relationships and behaviour. This should be created in consultation with all members of the school community including teachers, support staff and children and their families. The policy and guidelines for practice should be based on the core principles and values as set out in Section 1 of this document. 
· Conduct a regular audit and overview across the school or educational provision of classroom and playground approaches to:
1. Promoting positive relationships and behaviour
2. Early identification and employment of strategies to support individual children with behaviour that challenges. 
· Ensure regular training opportunities which introduce or reinforce learning on the core principles and values as set out in Section 1 of this document. 
· Ensure regular opportunities for whole team and team-around-the-child reflective discussions on practice and guidelines.
· Ensure regular opportunities for the senior management team to reflect on the audit and policy implementation procedures and agree areas of success and areas for development. 
· Ensure regular reaffirmation of school values and expectations of learning and social behaviour through assemblies, projects and reward systems. Any success in positive behaviour and relationships should be celebrated and shared.
· Ensure robust processes of communication between school/early years’ centres and parents/carers based on solution focused, child centred language that sets out shared expectations, targets for improvement and establishes and identifies progress. 
· Ensure a clear overview and management in cases where behaviour that challenges is having a significant impact on the day-to-day functioning of the child or young person. Clear processes and procedures for risk assessment, planning, intervention and debriefing should be set out.  There should be a clear chronology of recording and analysis of behaviour that informs all aspects of curricular and support planning.  
· Ensure that accurate and comprehensive information is provided at all stages of transition

2.2	Education authority managers’ roles and responsibilities
There are times in the life of a school or early years’ centres when behaviour that challenges can have a greater impact than usual. This can be for a number of reasons such as, unexpected changes in staffing and management. The Education Officer, link Educational Psychologist, and ASN Manager should be made aware, at the earliest opportunity, of any establishment that is experiencing significant issues with behaviour that challenges. 
The following strategies should be introduced to offer schools immediate support:
· A Behaviour Support Visit facilitated by the Education Officer and ASN Service Manager. The composition of the team will be decided and created to offer the most appropriate support for each situation, including peer school or early years’ managers where appropriate. The visit should support the senior management team to review practice, plan for change and create a clear organisational action plan. 
· A Leadership Learning Group should be established to meet regularly for a set period of time to offer on-going reflective discussions and sharing of practice to develop the processes of change within the school or early years’ centres. 
2.3	Teaching and support staff
All teaching and support staff are responsible for:
· Supporting the core principles and values set out in this document.
· Ensuring that they identify and address with the management team their own training needs with regard to: core values and approaches; risk management and planning; procedures for review and debriefing. 
· Being fully aware of establishment policy, procedure and strategies with regard to promoting positive relationships and behaviours. 
Class and early years staff are responsible for:
· Ensuring that the classroom or early years’ environment promotes a positive ethos and culture with clear expectations of both academic and social behaviour.
· Ensuring that processes of teaching and learning are motivating and engaging.
· Ensuring that the curriculum is differentiated and individualised.
· Playing a lead role in the analysis, planning and review of behaviour that challenges and be aware of de-escalation strategies, risk assessment and safety procedures. 
2.4	Child or young person and their parent/carer
All children/young people and their families are responsible for:
· Supporting the school in creating a culture and ethos based on positive relationships, respect for all and inclusion.
· Supporting the school in collaboratively identifying any areas of concern and devising solutions. 
All children/young people and their families can expect: 
· To have the rights of the child respected in line with the UN Rights of Child.
· A safe and nurturing school or early years environment with a culture and ethos based on positive relationships.
· An environment where there is a shared understanding of developmental needs and where expectations are clearly communicated and reinforced. 
· A curriculum and learning environment which will be adapted and differentiated to encourage engagement and which celebrates progress in learning and social development.
· Consistent communication, language and approaches to support positive behaviour across all areas of the school and nursery. 
· A voice in creating school policy and activity. 
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Section 3: De-escalation protocol (all Tiers) 
3.0	Universal and targeted approaches to promoting positive relationships and de-escalation (Tiers 1 to 3)
Universal and targeted planning for children and young people should be proactive and solution focussed. A whole school and classroom ethos and culture should include strategies that support all children. Targeted support can be put in place for a minority of children that sets out interventions and strategies that are in place following identification of risk. 

This should take the form of a risk assessment based on the record of chronology of all behaviours; including those that are considered challenging. The chronology should include: specific descriptions of behaviour; duration; frequency; context; and outcome. There should also be opportunity for reflective discussions on the possible causes or functions of behaviour and a regular, solution focused review of progress. Pupils who require additional support should have a plan in place, entitled the Pupil Management Plan (PMP) that details changes in the learning environment that should take place as a matter of course and specific strategies to be involved when certain behaviours are displayed. A De-escalation Intervention chart should be a brief accessible summary of key indicators of distress or anxiety and what staff should do and say to support the process of de-escalation. 

Planning of this nature ensures that staff feel confident in addressing challenging behaviour. Staff team confidence and clarity in how to handle behaviour that challenges is critical in creating low arousal and calm environment. Where possible, all adults involved in working with the child or young person should be involved in a collaborative review of planning and risk assessment. The child or young person should be placed at the centre of all discussions and, where appropriate, their views and ideas should be sought. 

A targeted Pupil Management Plan, De-escalation Intervention chart and Risk assessment is required when: 

· It is likely that a pupil’s future behaviour may endanger their or other’s safety 
· There is a pattern of behaviour which has caused concern over an extended period 
· There is a single, exceptional incident which may be repeated in the future 
· A pupil cannot access a specific aspect of their learning as a result of risk-taking behaviour or Additional Support Needs. 
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A De-escalation intervention chart, Pupil Management Plan and Risk Assessment are all working documents. Initially they would be written by the team around the child. This provides school staff with a simple tool to analyse behaviour and to support learning. When used appropriately they support a proactive, collaborative, solution-focused approach which provides a structure to open up dialogue about a difficult situation. 

There is core practice that must always be in place for a child or young person who requires a Pupil Management Plan, De-escalation Intervention Chart and Risk Assessment: 

· All staff should be familiar with the plan and be proactive in suggesting changes and additional solutions.
· After each incident there should be a debriefing meeting, this will allow for reflection and support for the staff member and the child or young person. 
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· All staff should be familiar with basic practice in managing low level disruption, recognising the anxiety/anger curve and de-escalation intervention and safe practice. 

3.1	Additional de-escalation approaches (Tiers 2 and 3) 
All children and young people should access educational establishments that promote positive behaviour, are proactive in anticipating and preventing behaviour that challenges and that minimise risk to all. The Council are committed to minimising the need for interventions in behaviour that challenges that involves the use of physical intervention or physical restraint. However, very exceptionally some pupils in specialist resources require support based on practices and techniques that may involve some form of physical intervention even at the most minimal level. 
CALM is the organisation with chosen by the Council to deliver training, guidance and consultation on this issue. More information about CALM can be found here: 
https://calmtraining.co.uk/
The CALM approach has two levels: Module 1 can be accessed by all staff and involves understanding behaviour that challenges and considering effective planning to support children and young people; Module 2 involves greater focus on de-escalation techniques and physical intervention techniques. Module 2 training will only be made available to some staff in Tier 2 and Tier 3 provision.  
The justification for utilizing the CALM philosophy and implementing CALM Module 2 techniques in some EDC provision are as follows: 

· CALM has a comprehensive Quality Assurance procedure. 
· CALM techniques are compliant with Health and Safety legislation in promoting the well-being of staff and pupils. 
· CALM techniques are designed to comply with legal requirements, national policy guidance and current research. 
· The safety of both pupils and staff is promoted by only engaging in physical intervention to prevent the pupil harming themselves or others, with an emphasis on employing preventative and positive strategies. 
· CALM physical intervention aims to maintain the dignity of all persons involved both in school and the wider community. 
· The hierarchy within CALM techniques allows the minimum reasonable force to be applied at each level of escalation or de-escalation depending on pupils’ behaviour. Minimal hand movements between levels ensure that staff can easily move to a more or a less restrictive hold.
· The techniques are reassuring for staff. Increased skills improve the confidence of staff and their ability to manage difficult situations. 
· Recording systems alert staff to foreseeable risks and determine the inclusion of specified CALM techniques in risk assessment planning.
· The use of CALM techniques is recorded and regularly reviewed. 

Physical intervention training cannot replace good practice and effective management. No system can offer a stand-alone answer to distress that is displayed as behaviour that challenges. CALM is only the last piece of the practice jigsaw, and should not be seen as the only, or principle response to promoting positive relationships and managing challenging behaviour. 

The programme of CALM training in EDC. 

It is envisaged that in EDC all Tier 2 and Tier 3 establishments in EDC will have a minimum of  one promoted member of staff and three other staff members who are trained in CALM Modules 1 and 2. All Tier 2 and 3 staff should have received training within a three year period of taking up their employment position on CALM Module 1 and this should be revisited or refreshed on an annual basis. Module 1 initial training takes a minimum of 1 day and refresher courses should take the form of 1 to 2 hour peer reflection sessions facilitated by senior management. The Module 2 training requires annual re-accreditation and all staff trained at this level will be recorded on a central database held by ASN management and CALM.  Module 2 training covers physical intervention or ‘holds’. 

EDC are working with CALM to train a group of staff with EDC to be able to offer training in both Module 1 and 2 ‘in house’. 



3.2	Summary of requirements of CALM trained establishments (i.e. Tier 2 and 3 establishments)
· A minimum of 3 staff should be trained- ideally all staff will access module 2 training in Tier 2 & 3 establishments
· Staff must be released for regular recorded monthly practice sessions. 
· A written behaviour protocol should be in place for each pupil that may require physical intervention. All staff involved should have a copy of this. 
· Parents/Carers must be informed if CALM is used on their child. 
· The possible use of CALM should be highlighted in your school handbook. 
· De-briefing must be provided to staff and children/young people following an incident. 

Authority


School or provision management


Classroom


Child
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Purpose



The following guidance is consistent with the GIRFEC principles and East Dunbartonshire Council’s Wellbeing Pathway: A Continuum of Support from Universal to Targeted.



Universal Support 



It is the entitlement of every child to be supported throughout their early education, formal education and onwards to adulthood.  Curricular experiences are planned by staff according to the Curriculum for Excellence design principles. 



Using the principles, teachers plan experiences and assess progress in learning, and for most children this is sufficient.  From time to time, however, learners may experience developmental or environmental difficulties which impact on their ability to learn.  For most, modifications can minimise the impact of such difficulties and learning can proceed.  These modifications are described as differentiation which involves adapting learning, teaching and assessment to meet the learning needs of individual children.



Staff record differentiated approaches in their short and long term plans and ensure that the results of differentiation are clearly documented within evaluations of teaching and learning.  Support for Learning staff engage in formal and informal professional dialogue with staff to ensure that this aspect of Universal Support is well managed and may coordinate consultation, professional learning or access to specialist support.



Where intended progress is not being made, an underlying wellbeing concern must be considered.



Targeted Support



The next stage of the Wellbeing Pathway is targeted support.  Ethos, relationships, nurture and other universal supports must be reviewed before children are assessed to determine whether they need a Targeted Support.



Targeted Support is accessed through Pupil Support or Support for All Groups. All assessments to determine the need for Targeted Support fully involve the views of the child and parents and are carried out using the National Practice Model.  This contains tools of varying complexity which staff use to ensure information on wellbeing is gathered and analysed, resulting in SMART targets which are planned and reviewed. 

The tools used are:



· The Wellbeing Indicators

· My World Assessment Triangle

· Resilience Matrix

· National Risk Assessment Framework









What is an ACTION PLAN?



An Action Plan outlines the steps to be taken to enable a child/young person with additional support needs to achieve specified targets.  An Action Plan provides the planning framework which underpins the teaching, learning and support processes by which a child’s additional support needs can be addressed within an educational context.  The nature and scale of Action Plans will vary with the needs of the individual.  Some Action Plans will be short while others will be more extensive documents. Some will be a Single Agency (Education) Plan, some will be part of a Multi-Agency plan which can, if required, feed into a statutory Child’s Plan. 



An Action Plan:



· Is developed collaboratively by parents/carers and the school, and by the child/young person if they have the capacity to participate.  Other professionals who contribute to the child’s educational programme should also be involved in this process.



· Contains the outcome, success criteria, targets to be achieved, who will be responsible for making this happen and an evaluation e.g.

Outcome – Improvement in peer interactions

Success Criteria – Can interact with peer group

Action/Intervention – X will take part in group sessions with Ms Y (class teacher) to learn strategies to enable her to work better with peers

Responsible – Ms Y

Evaluation – Skills taught and examples of pupil putting these into practice and skills still to be learned



· These may be supported by parents/carers, school staff or by other professionals working directly with the child/young person.



· Enables those involved to plan for progression and informs the action plan or agreed interventions of those working directly with the child.  



· Allows school staff and other services to monitor the effectiveness of their input in relation to teaching and learning or additional skills based programmes of work.



· Allows parents/carers, school staff and other professionals to work together to foster the child or young person’s educational and personal development, and



· Provides senior management and lead professionals with a tool for monitoring, reviewing and evaluating the effectiveness of provision for additional support needs.





















Which Pupils Should Have an Action Plan?



An Action Plan is required for those pupils whose needs cannot be met by normal classroom differentiation



In practice:



· Action Plans will be required for those children/young persons with additional support needs who require significant, planned, individualised intervention to support their progress within an educational context.



· Action Plans are required to ensure identified needs are fully addressed.



· Action Plans (and CSP if there is one in place) may provide much of the Education element of a Child’s Plan where a child has significant additional support needs in the educational context.





Deciding whether to write an Action Plan for an Individual Pupil



· Consider the needs of the pupil in relation to educational progress.



· Can his/her needs be met through the planned differentiation for groups within the class.  If they can, there is no need for an Action Plan



The key partners who must be involved in compiling the Action Plan for an individual pupil are school staff, the pupil’s parents/carers and any other professionals who are regularly involved with the pupil to support their additional needs, for example a speech and language, occupational or physiotherapist, social worker, community paediatrician or educational psychologist.



Wherever possible the child or young person should also be involved in identifying and agreeing the targets, and in implementing, monitoring and reviewing the programme.



Where a pupil is likely to have significant lifelong needs it is imperative to view the Action Plan as a planning document which co-ordinates action inside and outside school to develop the pupil’s social, life and independence skills and wellbeing.



Long Term Targets:

· Will usually be achievable over one school session.

· Will be addressed by being broken down into a number of short term targets.



Short-term Targets:

· Should be reviewed as required



An Action Plan is required for those pupils whose needs cannot be met by normal classroom differentiation. There is no expectation that pupils who require targeted support will require this level of intervention in the longer term. 



Once an outcome is embedded in classroom practice it becomes part of the differentiation at Universal level and an action plan is no longer required.
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		Universal Support

(Teacher’s Planning)

		Targeted Support

(Action Plan)

		Targeted Intervention

(Child’s Plan/CSP)



		Environment

· Positive Ethos

· Growth Mindset

· Solution Focussed

· Positive Relationships

· Rights Based Learning



Wellbeing Analysis

· Identify affected SHANARRI indicator

· Complete Ferre Laevers Wellbeing & Involvement Scale (Early Level)



Planning & Support 

· Consult SfL Coordinator

· Differentiated planning 

· Modifying content

· Modifying product

· Modifying environment

· Modifying process

· Record of planning strategies and learner’s progress 



Review and if necessary refer to PSG





		Environment 

· Positive Ethos

· Growth Mindset

· Solution Focussed

· Positive Relationships

· Rights Based Learning



Wellbeing Analysis

· Complete Wellbeing Support Assessment with child, parent and teacher

· Complete Analysis and Recommendations Sections



Planning & Support 

· Gather evidence in response to 5 Key Questions

· Identify team around the child (TAC) 

· Allied Health professionals e.g. CAMHS, Speech and Language Therapist, Physiotherapist, Occupational Therapist

· Prepare Support Action Plan to improve Wellbeing

· HWB Indicator, strategies, timescales

· Review Support Plan twice per year with learner and parent

· Consider Request for Assistance e.g. this could include:

· EDC Outreach Support (Language & Communication,                             

Primary Wellbeing Support Services, Secondary  Wellbeing Support Service, Assistive Technology, Sensory Service

· Social Work (Youth Justice Team, Children and Family Services)

· Community Police

· Psychological Service

· School Nurse Team

· Supporting Families, Outdoor Education, Active Schools Coordinators, Youth Services, Local Area Coordinators, Skills Development Scotland, Voluntary agencies

· RFA pathway  - see Locality Liaison Group Guidance or contact Inclusion Support Officers support for advice





		Environment 

· Positive Ethos

· Growth Mindset

· Solution Focussed

· Positive Relationships

· Rights Based Learning



Wellbeing Analysis

· Use of National Practice Model – My World Triangle and Risk Matrix



Planning & Support 

· Targeted Intervention

· RFA -  EYCAT/LLG/GLG 
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School:						Session:			Child’s Name:						Class:   

Wellbeing Indicators:       Safe      Healthy     Active     Nurtured      Achieving      Respected      Responsible       Included

Main barrier(s) to learning:

		Please detail how you have modified the content (what the student needs to learn or how the student will get access to the information) 

Examples of differentiating content include the following:

· Using reading materials at varying readability levels; 

· Putting text materials on tape; 

· Using spelling or vocabulary lists at readiness levels of students; 

· Presenting ideas through both auditory and visual means; 

· Using reading buddies; and 

· Meeting with small groups to re-teach an idea or skill for struggling learners, or to extend the thinking or skills of advanced learners.



		Please detail how you have modified the process (activities in which the student engages in order to make sense of or master the content) 

Examples of differentiating process or activities include the following:

· Using tiered activities through which all learners work with the same important understandings and skills, but proceed with different levels of support, challenge, or complexity; 

· Providing interest centers that encourage students to explore subsets of the class topic of particular interest to them; 

· Developing personal agendas (task lists written by the teacher and containing both work for the whole class and work that addresses individual needs of learners);

· Offering hands-on supports for students who need them; and

· Varying the length of time a student may take to complete a task in order to provide additional support for a struggling learner or to encourage an advanced learner to pursue a topic in greater depth



		Please detail how you have modified the product (culminating projects that ask the student to rehearse, apply, and extend what he or she has learned in a unit) 

Examples of differentiating products include the following:

· Giving students options of how to express required learning (e.g., create a puppet show, write a letter, or develop a mural with labels); 

· Using rubrics that match and extend students' varied skills levels; 

· Allowing students to work alone or in small groups on their products; and

· Encouraging students to create their own product assignments as long as the assignments contain required elements.

		Please detail how you have modified the learning environment (the way the classroom works and feels ) Examples of differentiating learning environment include:

· Making sure there are places in the room to work quietly and without distraction, as well as places that invite student collaboration; 

· Providing materials that reflect a variety of cultures and home settings; 

· Setting out clear guidelines for independent work that matches individual needs;

· Developing routines that allow students to get help when teachers are busy with other students and cannot help them immediately; and 

· Helping students understand that some learners need to move around to learn, while others do better sitting quietly 



		Summary of Review:









		Continue with differentiated programme

		

		Refer to PSG (overleaf)
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Child/Young Person’s Strengths:

























		

PSG Decision:
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School audit questions for management: promoting positive behaviour

1) Does the school have up-to-date policy and guidelines for promoting positive behaviour and tackling behaviour that challenges?





2) Are positive behaviour challenges embedded in classroom practice?





3) Are there whole school activities that celebrate positive behaviour?





4) Are all staff familiar with the core values and principles of Including Every Learner: promoting positive behaviour and tackling behaviour that challenges?





5) Are there regular opportunities for consultation and reflection with staff to develop practice and ideas on positive behaviour promotion?





6) Are pupils and parents involved in consultation on policy developments?





7) Are rigorous processes of planning and targeted support and debriefing in place for pupils with behaviour that challenges? 





8) Are procedures for debriefing and planning with staff in place? 
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Brief guide to Solution-focused approaches

Solution-focused approaches (Source: LCC)

When supporting a pupil with behaviour that challenges, we tend to instinctively focus upon the problem(s). Discussions often centre around the times when the pupil has done something wrong and also upon trying to identify underlying causes for the problems. However, this can often reinforce negative perceptions people have about the difficulty/pupil and actually hinder improvement. Also, finding possible causes is not always possible and even when it is, it does not necessarily provide a practical way forward. A Solution-Focused approach encourages a different perspective. It advocates concentrating on the positive aspects of the situation and empowering the youngster to work collaboratively with others in order to find solutions to their difficulties.



It is based on the following principles:



· The problem is less important than the solution

· Magnifying the pupil’s strengths, resources and past successes helps to construct solutions

· Change is inevitable and positive change possible.



It is based on techniques which focus on: 



· The solution – what would it look like?

· The future – and away from the problematic past

· Possibilities of change?

· Change – any signs of positive change, however small

· What works - in terms of strategies?

· Resources – what skills, strengths, qualities does the pupil have that could be utilised?

· Praising rather than blaming



There are a number of solution focused strategies that can be used: 

Scaling

0___________________________________________10 

 (Numbers could be replaced with happy/sad faces) 

 A very useful way to focus your conversation is to ask the pupil to scale how they rate anything: their day at school; the ability to make friends; or how well they get on with others. The conversation is then focused on what the pupil is doing to achieve a score in a positive way. So if the response is ‘2’ (on a scale where 0 is low and 10 is high) the question would be ‘What makes you a 2 rather than a 1?’ ‘What are you doing to keep yourself at a 2 rather than a 1?’ ‘What does 2 look like?’

Scaling can also be used to identify goals and consider next steps and review progress over time. 

The Miracle Question



Using age-appropriate vocabulary: 



Imagine that you go to bed tonight and whilst you are asleep, a miracle happens. You come to school tomorrow and you know that you are at 10. The difficulties we've been talking about have gone away.



· How would you know that the miracle had happened?

· What would be different?

· What would you be doing?

· How would you be feeling?

· What would your teacher be doing?

Exceptions

Ask the pupil what times they are not, for example, disrupting lessons. What is s/he doing instead? Using the scale - 'Are there any times when things are higher along the scale?' ‘How do you know?’ ‘What are you doing?’



Identifying internal and external resources

What skills and strategies does the pupil have that could be drawn upon? eg 'When you've faced a difficulty in the past, how did you deal with it?'; ‘What did you do?’ Which other people could provide support?



Goal setting



‘Where would you like to be in several weeks’ time?’ (checks pupil’s motivation and also how realistic their own expectations are).''How would you know if, this time next week, you were one notch further along the scale?’ 'What would you be doing?', 'How would you feel?' 'How would others know you were there?'



Noticing tasks

Ask the pupil to notice the next time they don’t, for example, disturb other children in the class – and to report this back at your next meeting. This can be a subtle and less threatening way to set targets.



Other sources of information: 

www.thesolutionsfocus.com

www.brief.org

www.brieftherapysydney.com.au
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[bookmark: _GoBack]Brief guide to Restorative Practices

Restorative Approaches in Schools in the UK (Source: University of Cambridge)

What are Restorative Approaches? The ‘unique selling point’ of a restorative approach is that it offers schools an alternative way of thinking about addressing discipline and behavioural issues and offers a consistent framework for responding to these issues. However, as this pamphlet will show on pages 2 & 3, the approach is much more than a ‘behaviour management tool’. In isolation, used as such, it will not be very effective. 

 The table below compares different ways of thinking and responding in authoritarian and restorative models of discipline. 

		Authoritarian Approaches

		Restorative Approaches



		The focus is on: 



Rule-breaking

Blame or guilt

Adversarial processes

Punishment to deter 

Impersonal processes



		The focus is on:



Harm done to individuals 

Responsibility and problem-solving 

Dialogue and negotiation 

Repair, apology and reparation 

Interpersonal processes 





		and, as a result;



The needs of those affected are often ignored

The unmet needs behind the behaviour are ignored



Accountability = being punished

		and, as a result; 



The needs of those affected are addressed 



The unmet needs behind the behaviour are addressed



Accountability = putting things right 









Schools that work restoratively find that relationships are stronger and learning is more effective, and so there is less need to resort to sanctions and punishments to try to ‘manage’ behaviour. There is a shift from one model of discipline to the other, at a pace appropriate to the school. 

What is a restorative response to harm or conflict?  

Those affected are invited to share: 

1. What has happened? 

2. What the impact has been on those involved: i.e. who has been affected and in what ways they have been affected?

3. What needs to happen to put things right or to make things better in the future? 

This framework is based on sound learning theory regarding how people relate to each other and how best to meet the different needs that can arise from conflict or harm.  

 To facilitate such a process requires the ability to:  

• establish a respectful rapport with people;

 • listen and respond calmly, empathically and without interruption or judgment to all sides of an issue; 

• inspire a sense of safety and trust; 

• encourage people to express their thoughts, feelings and needs appropriately; 

• appreciate the impact of people’s thoughts, feelings, beliefs and unmet needs on their behaviours;

• encourage those involved in the problem to find their own solutions. 

This learning framework can be used in a wide range of contexts: 

· A framework for debriefing or reflecting on an experience

• A one way conversation, with one person listening and asking questions and the other talking; 

• A two-way conversation, with both people taking turns to ask and answer questions; 

• A small meeting when one impartial person - a facilitator - poses questions to two people who have had a difficulty, or where harm has been done, and who want to repair their relationship; 

• A larger, facilitated meeting involving children, parents/carers, colleagues or others who have an important role to play (sometimes called a ‘Restorative Conference’); 

• A facilitated circle involving part or all of a class, a staff team or a group of residents. 

 

What is being restored? This depends on the context and on the needs of those involved. What is being restored is often something between the people involved such as:  

• Effective communication; 

• Relationship, and even friendship; 

• Empathy and understanding for the other’s perspective; 

• Respect;  

• Understanding the impact of one’s own behaviour on others;  

• Reparation for material loss or damage. 

 

However, something may also be restored within an individual – for example: 

• A sense of security; 

• Self-confidence; 

• Self-respect;  

• Dignity. 

 

Overall, the process often results in the restoration of someone’s sense of belonging to a community (e.g. class, school, peer group or family). 

What are the key elements of Restorative Approaches? 

 Restorative Approaches are value–based and needs–led. They can be seen as part of a broader ethos or culture that identifies strong, mutually respectful relationships and a cohesive community as the foundations on which good teaching and learning can flourish. In such a community young people are given a lot of responsibility for decision-making on issues that affect their lives, their learning and their experience of school. 

Restorative Approaches build upon the basic principles and values of humanistic psychology: Genuineness - honesty, openness, sincerity; Positive regard for all individuals - valuing the person for who they are; Empathic understanding – being able to understand another’s experience; Individual responsibility and shared accountability; Self-actualisation - the human capacity for positive growth; Optimistic perspectives on personal development - that people can learn and can change for the better. 

Such principles and values not only underpin the more formal Restorative Approaches described above, but they can also be practised in our informal, day-to-day interaction with others. Adults who do this ‘model’ effective ways of building and maintaining emotionally healthy relationships, and promote helpful, pro-social attitudes. In doing so, these adults may well be providing a positive ‘social learning context’ not readily available to some young people in other areas of their lives.    

The whole school community shares the responsibility to build, maintain and repair relationships are the more visible parts of Restorative Approaches. To be effective these processes need to be underpinned by sound knowledge, skills and shared values. Schools that consciously focus the bulk of their effort on building and maintaining relationships will find that fewer things will go wrong and so there will be fewer occasions when relationships need to be repaired. 

 Why are Restorative Approaches helpful? 

Staff, children and parents/carers who work restoratively report that this way of working leads to:  

· A more respectful climate; 

· A shift away from sanction-based responses that aim to ‘manage’ behaviour, toward a more relational approach;

· Better relationships amongst children and staff; 

· People being more honest and willing to accept responsibility; 

· People feeling more supported when things go wrong;  

· A calmer, quieter and more productive learning environment.

 



 

 

 

 

 

Why use restorative approaches? (Source: Education Scotland)

Many people may believe that children and young people who bully others must be punished for their behaviour. This type of response can be ineffective, dangerous, breed resentment and make situations worse as a child or young person can be resentful of punishment rather than reflective of their actions. Children and young people require the opportunity to hear about and face up to the harm and distress they have caused others.

Restorative approaches are built on values which separate the person from the behaviour. They promote accountability and seek to repair any harm caused in a situation.

Research - Restorative Practices in Three Scottish Councils - shows that restorative approaches help schools create peaceful learning environments for children to become successful learners, confident individuals, responsible citizens and effective contributors.

Exclusions from school can only be carried out when an incident meets the legislative criteria. All schools have a responsibility to protect those being bullied but also to educate all pupils including those who bully or those with behavioural problems.

What are restorative approaches?

Schools may use restorative approaches as part of a planned response to relationship and/or discipline difficulties. This is a more effective response than traditional punishments. Restorative approaches can change the emotional atmosphere in a school and lead to more positive relationships between pupils and between pupils and staff.

A restorative approach may include having a ‘restorative conversation’. These conversations may happen during the school day and practitioners will use restorative language and questions to allow children and young people to understand the impact of their behaviours.

More serious incidents may require practitioners to hold a formal meeting and involve parents or families where appropriate. Examples of questions used in a formal meeting include:

· What happened?

· What were your thoughts at the time?

· What have been your thoughts since?

· Who has been affected by what happened?

· How have they been affected?

· What do you need to happen now?

Appropriate training is available for adults to support the restorative approach. This will include developing listening skills, empathy, use of language including body language and understanding situations from another person’s point of view.

Through the help of trained practitioners who facilitate the process in a carefully scripted approach, pupils accept responsibility for their actions, recognise the harm and upset caused and are supported to find restorative responses to harmful actions. Developing positive, supportive relationships is key and these can be developed through activities such as circle time and peer support.

As part of the restorative approach, schools will decide on an appropriate timescale to review incidents, check that issues have been resolved and that children and young people are happy and progressing well.

What is peer mediation?

Many incidents in schools are low level and do not necessarily require the intervention of an adult. Peer mediation is a process where children and young people are offered the opportunity to act as peer mediators. The peer mediator takes responsibility for supporting younger children in the school to find a solution to their issue. Children or young people who volunteer to become a peer mediator will receive appropriate training and support. They will learn invaluable skills and contribute to more positive relationships between pupils.

How can I help?

If your child’s school is using restorative approaches you can support them by:

· talking to your child about how their school manages pupils’ behaviour

· understanding that children learn developmentally, including how they behave and how their behaviour affects others

· understanding that everyone learns best when they feel good about themselves. Punishments, whether right or wrong, can make children feel bad about themselves. This can hinder their ability to engage in their learning, including about their behaviour

· encouraging your child to see things from other people’s points of view

· encouraging your child to be a good friend

· supporting your child to be a peer mediator

· learning more about children’s rights, including their right to human dignity, regardless of their behaviour

· learning more about shame and the impact of shame on children’s readiness to learn.

Although appropriate action will be taken by practitioners, it is important that parents work with their child’s school to help resolve situations in the best interests of their child or young person.

Related links

Transforming conflict

International Institute for Restorative Practices

Shame and its effect on children's reading

UN Convention on the Rights of the Child
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Brief guide to Trauma, nurture and attachment informed practice

Attachment informed practice

The central theme of attachment theory is that primary carers who are available and responsive to the needs of the child establish a sense of security. The child knows that the caregiver is dependable, which creates a secure base for the child to then explore the world. Attachment theory focuses on how attachments are formed in the very earliest months and years of life. These have a significant influence on social and emotional development as well as providing a template for the child as he or she grows into adulthood and into parenthood. Knowing more about attachment theory can provide a greater understanding of the behaviour patterns of some children and can help shape more appropriate interventions to support their social and emotional development.

A nurturing approach recognises that positive relationships are central to both learning   and wellbeing. A key aspect of a nurturing approach is an understanding of attachment theory and how early experiences can have a significant impact on development. It recognises that all school/ELC settings staff have a role to play in establishing the positive relationships that are required to promote healthy social and emotional development and that these relationships should be reliable, predictable and consistent where possible. A nurturing approach has a key focus on the school environment and emphasises the balance between care and challenge which incorporates attunement, warmth and connection alongside structure, high expectations and a focus on achievement and attainment. It is based on the understanding of 6 Nurturing Principles which have been adapted and are outlined below:

· Children’s learning is understood developmentally

· The environment offers a safe base

· The importance of nurture for the development of wellbeing

· Language is a vital means of communication 

· All behaviour is communication 

· Transitions are important in children and young people’s lives



A nurturing approach can be applied at both the universal and targeted level and promotes inclusive, respectful relationships across the whole school community, including learners, staff, parents/carers and partners.



See the Education Scotland Document Applying Nurture as a Whole School Approach available on:  https://education.gov.scot/improvement/documents/inc55applyingnurturingapproaches120617.pdf
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Practice guides: Nurture Audit for Schools



		Nurture Principles

		Examples of what each nurture principle could look like in practice. 

		What is already in place?

		Areas for development.



		1. The environment offers a safe base.



Definition:

There is a welcoming environment which is psychologically and physically safe for all – children, young people, parents/carers and staff.



		· Environment offers a physically and psychologically safe environment.

· Boundaries are clear, consistent and fair.

· Consistency, structure and supervision is provided to allow for different children’s needs.

· Organisation and management of environment offers a context for safety, comfort, relaxation and learning.  Children are part of these everyday routines.

· Safe spaces are available

· Highly attuned interactions are clear, including during high stress times/ situations.. This includes use of positive language and attachment based de-escalation techniques.

· Relationships with key adults and people are prioritized for vulnerable children and young people especially during times of transition.

Adults model positive relationships and interactions



		

		



		2. Nurture is important for self-esteem.



Definition:

Adults care for children and show they are valued and their views respected in all interactions they have with them.  



































Nurture is important for self-esteem.



(Continued) 



		· Children are valued as individuals and noticed for themselves

· Adults listen to, anticipate and respond to children’s needs.

· Appropriate and meaningful praise, support and feedback is provided.  Progress  and opportunities should be accessible for all through appropriate differentiation.

· Personal achievements should be celebrated including broader achievements.  There should be lots of opportunities for different kinds of success to be achieved.

· Social and emotional development and resilience should be viewed as a vital part of a child’s education.

· Positive perceptions of self should be encouraged and negative self-perceptions should be challenged appropriately, with support provided for reframing and alternative strategies. 

· Opportunities for reciprocal shared activities, time to remember previous shared experiences and feelings, talking about events – showing an interest in the child and their lives.

· Nurturing relationships are modeled by adults.  Every interaction is viewed as meaningful and an opportunity to be respectful, consistent and positive.



		

		



		3. Children’s learning is understood developmentally.



Definition:

Expectations are high & learning is differentiated to ensure it  developmentally appropriate & chronologically respectful.

		· Adults have a high level of awareness of the importance of relationships and attachment for children and young people as well as each other.

· Practice will show that staff can assess children’s needs and are able to differentiate the opportunities and learning available to children and their families.

· Differentiation takes into account all abilities including a child’s social and emotional skills.

· Opportunities are available for the earliest levels of play including activities which are adult led and child led depending on need.

		

		



		4. All behaviour is a form of communication.



Definition:

All behaviour has a reason or a function, we just need to understand it.



		· Awareness and attunement to children’s nonverbal communication is fully realized.

· Adults are aware of the importance of their own emotions and behaviours and how this can impact on their communication with children.

· Adults are aware of the different functions of behaviour and the nurturing supports children may be asking for through their sometimes challenging behaviour

· Challenging behaviour is supported firmly with respect and understanding, not punitively.  This should be in a developmentally appropriate manner.

· Working together and using collaborative problem solving is vital to understanding the function of children’s behavior.

· Children know their behavior is understood or at least adults are trying to understand it.

		

		



		5. Language is a vital means of communication.



Definition:

All interactions – verbal and nonverbal - are respectful, consistent and appropriate and used to support nurturing relationships



		· Specific, positive and respectful behaviours – listening, showing empathy and caring – are named and modeled explicitly by staff.  Support is provided to develop these behaviours.

· All feelings are recognized as important and children are helped to understand and express these feelings during conversations.

· Language suits developmental needs of the child.

· Use and power of language is understood and considered in all forms of communication with parents and children including meetings, letters.

· All interactions should convey the messages of:  you belong, you are welcome, you are safe, all your feelings are ok with me, we can learn together about this,  I like you, you are valued.

· Time is given for children to process and explore the stages of language development.

· Every opportunity is used to provide children with experiences of extended conversations, adults keeping them ‘in mind’, planning and structuring the day, running commentary of emotions and imaginative play.

		

		



		6. The importance of transitions are recognized in children’s lives.



Definition:

There are many transitions in children’s lives and these needs to be structured and planned for.

		· Transitions should be clear and transparent to all and if possible there should be a routine around transitions.  

· Transitions include small daily transitions (such as changing from one activity to the next eg play to dinner, play to bed) to bigger transitions such as primary to secondary moves, being taken into care.

· Routines can help with transitions and this can be supported verbally or visually.  Changes are introduced to routine timeously.

· Opportunities should be available for children to touch base with key staff and should be planned and structured to meet the needs of the child.

· Children are consulted and supported with any changes to routine or transitions as much as possible.

· Adults understand that children may be unable to sustain achievements during times of stress

· Transitional objects can be useful for children and young people during periods of change.
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Brief Guide to Emotion Coaching 

Two examples of the framework and approach to emotion coaching are set out below: 



Example 1: Source: Leicestershire SEMH special school- set out as a response to crisis intervention



Once a child has been to a designated area in school and is calm, it is important to ‘unpick’ their behaviour to identify the triggers and to offer a plan to help support them if a similar situation arises.  This should be done on the same day as the crisis if possible.  It may be appropriate for another member of staff to unpick the behaviour rather than the one who dealt with the crisis.  This should be decided upon in each individual incident.  Our school uses a 3 Step Approach to dealing with behaviour issues.  This approach should be used with children after they have had a crisis situation too.



Three Steps to Success:



Step 1:

Recognising, empathising and validating the feelings and labelling them



For example:



‘I understand that you were really angry and upset with the situation and can see why you would feel like that.  You hit out at others because they made you feel like they did not care about your feelings.’



Step 2:

Setting limits on behaviour (if needed and appropriate to the situation)



For example:

‘I can understand that you were upset but it is not acceptable to hurt others.  If you are angry, you need to come to The Den and let us help you.  If you hurt people, there will have to be a consequence.’



Step 3:

Problem solving with the child



For example:

Working on strategies to keep calm; having a card to allow them to go to The Den without having to discuss a situation; using ‘First and Then’ pictures to help encourage desired behaviour; using CBT strategies and ELSA strategies to work on controlling emotional responses; peer support; an area in school where they feel calm; working on their character development and so on.



Step 3 is a continuing area of development.  As we work with children, we are building up different strategies to help by all adults becoming ‘emotion coaches’.  We will access training as appropriate to build our knowledge and skills in this area.  Finally, we must remember that, for some of our children, we are the only still point in a storm.



Example 2: Emotion Coaching: Preston Park Primary School

We use Emotion Coaching to support children to understand, regulate and reflect on their behaviour. We advocate that our parents use this method too and regularly hold training and coffee mornings for parents to learn this approach and share their own experiences.

Steps of Emotion Coaching Step 1

· Recognising the child’s feelings and empathising with them. 

Step 2

· Label the feelings and validating them

(validating = let the child know why they might be feeling like this and that this is okay)

Step 3

· Set limits on the behaviour (if needed)

Step 4

· Problem-solve with the child





 



































To help children learn to understand how a feeling relates to an emotion, children are encouraged to reflect on which zone of regulation they are in:[image: ]

All staff wear a lanyard attachment which outlines the steps of Emotion Coaching and the Zones of Regulation to support conversations with children. Parents and families are able to purchase these for use at home if they wish.

































Emotion Coaching Provision Map

The relationship a class teacher forms with pupils is central to the pupils personal social and emotional development. Class teachers are expected to use a range of approaches set out in the provision map to support the development of pupil self-regulation, as set out on the following page.

Teachers work collaboratively with each other and their Emotion Coaching Ambassador identified in each year group.  The teachers have guidance on how to support the activities in the Regulation Station. 

Physical calming or grounding activity with an adult

Restorative conversation with other member of staff

OUT OF CLASS

Restorative chat with class teacher

Regulation station in another room with an adult

TEACHERS

Modelling emotion socialisation

IN CLASS

Anticipating and preparation of feelings



Regulation station 

Restorative chat 

Emotion Coaching 

















































		Emotion Coaching

		Regulation station

		Restorative chat



		1. Noticing, being aware of pupil feelings and empathising with them

2. Labelling and validating pupil feelings

3. Set limits on behaviour

4. Help pupil to problem solve

		1. Physical, grounding and calming (up-regulation)

2. Developing emotional awareness

3. [bookmark: _GoBack]Developing reflection skills. 

		1. What happened?

2. Who was affected?

3. What were you feeling?

(You may need to Emotion Coach.)What were others involved feeling?

4. How can we make things right?
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De-escalation intervention chart 

All staff should be familiar with the different stages of anxiety/anger development in the cycle or curve diagram set out below. The team around the child or young person should discuss the types of behaviour prevalent at different stages of this cycle for the child they are working with and possible strategies or approaches that should be used at each level. Please note: the child or young person may experience stress or anxiety in a series of repeating ‘peaks’ and the cycle does not necessarily run in a single peak as illustrated below. 

[image: ]

De-escalation strategies

· Which strategies have worked?

Highlight in green and comment

· Which strategies should be avoided?

Highlight in red and comment

(Examples set out below)

Level 1

· Try and divert to preferred activities

· Maintain calm, monotone tone

· Remove child from immediate stressor

Level 2

· Remind child of behaviour expectations/boundaries

· Attempt diversion to preferred activities

· Offer walk for time out

· Do not offer choice of activities

· Do not raise voice or use too much eye contact

Level 3 & 4

· Minimise language

· Remove peers/ only one adult in room

· Remind calmly you are in control

Level 5

· Monitor and support at a distance

Level 6

· Restorative conversation (see Appendix 3)







Behavioural indicators of stress/anger

Level 1

e.g. moves around/ can’t sit

Level 2

e.g. bad language

Level 3

e.g. hitting and throwing items

Level 4

e.g. cries and continues to shout

Level 5

e.g. withdrawn

Level 6

e.g. Settled, able to talk and can respond to questions





































Crisis Intervention- general strategies (source CALM Support Materials)

Behaviour should be monitored recorded and analysed in terms of possible functions.  In  situations requiring immediate use of de-escalation there are a range of strategies or responses that may support the process of either preventing escalation or de-escalating a challenging behavioural response.

Strategies which work depend on the individual child and the level of crisis. They may include: 

Use of body language- non threatening- don’t invade space- stay seated, if possible- keep hands at sides- if standing move to the side of a person rather than front facing- use objects as blocks- try to look as calm as possible- have eye contact but not too much- focus on the person and ignore the distractions- do not turn your back- if necessary use objects as blocks (e.g. tables etc.)

Voice tone- Lower tone and pitch- slow down language- minimise language- use a firm voice

Verbal cues- Core messages- gain attention- ‘Listen to me!’- use names- simplify language- use key words ‘It’s OK!’ – use positive phrasing ‘do this…’ rather than ‘don’t….’ Pause between statements to allow processing- avoid triggers

Control- Indicate to young person that you are in control if they have lost control- model calm and in control behaviour- give control back in stages- offer praise as person calms (positive reinforcement) 

Empathise and validate feelings- I see you are upset/angry I am here to help It’s ok to be upset/angry 

Manipulate environment- remove audiences/reinforcers/aggressive person

Stay calm- hide fear- do not show any frustration or anger-stay neutral

Rules- retain rules/ boundaries and expectations

Allow exits- allow a way out- physically or psychologically- ‘if you cannot cope you can leave the room’ etc. 

Leave- exit the room leaving the person in the room alone. Remain by the door until you hear silence- go into room and be positive ‘that’s better, you seem calm’ etc. if behaviour escalates exit and repeat

Calming rituals (these should be taught and reinforced at times when the child or young person is relaxed) e.g. counting down or deep breathing

Anticipate Help the person anticipate endings/transitions- countdowns/timers/visuals will all support

Diversion Divert child or young person to preferred activity

Teach requests Teach the person to recognise early anger/anxiety arousal and to request assistance/ timeout 
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Pupil Management Plan and Risk Assessment 
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		Pupil Name:

		School:

		Class:

		DOB:



		Date of Assessment:

		



		Team Around Members: 

		



		Pupil Strengths and Interests:

		





		Strategies that Work:

		





		Strategies to Avoid:

		





		Risk = (Likelihood x Severity)   Risk Priority Rating:  High (16 – 25)   Medium (9 – 15)   Low (1 – 8)     * Risk Rating after control measures are in place – see last page 







		
Activity or Location

		Hazards

		Potential Risk 

		Persons at Risk

		

Control Measures



		Residual Risk *

		Action taken by

		Review of Actions



		



EXAMPLE

School Corridors





		Victims of pupil outburst may meet him unexpectedly and have concerns for their welfare.

		Verbal abuse, Wellbeing of victims.



Physical violence





		Class teacher

SMT

Support staff

Pupil







		Pupil will leave class 5 mins early and arrive 5 mins early to next class.



Support staff will accompany pupil in corridors.

		3 x 2 = 6

		Support staff, PT



		Working well with no interventions to support in the last 4 weeks 





		

		

		

		

		

		

		

		



		

		

		

		

		

		

		

		





	






OVERALL REVIEW OF PLAN



		Team Around Child Review 

& Next Steps



(Staff, Pupil & Parent voices must be included)

		



		Agreed Next Review Date 

		









ADDITIONAL INFORMATION 



		









DETAILS OF TRAINING REQUIREMENTS 



		Details of Training (Theory and Practical)

		Conducted by

		Date

		Participants
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Key:



		Description

		Likelihood of Occurrence

		Score

		Impact

		Score



		Highly Probable

		90%

		5

		Catastrophic

		5



		Very Likely

		50-70%

		4

		Significant

		4



		Even Chance 

		50%

		3

		Serious

		3



		Could Happen

		10-30%

		2

		Marginal

		2



		Improbable

		1-10%

		1

		Insignificant

		1







	Impact Criteria



		Score

		Descriptor

		Categories of impact

		Description of Impact



		1

		Insignificant

		User Safety

Behaviour

Carer Safety

		No or minor injury to service user

No or minor behavioural issues

No physical or verbal impact to carer.



		2

		Marginal

		User Safety

Behaviour

Carer Safety

		Small injury e.g. cut / graze to service user

Some behavioural issues, manageable

Minor Verbal abuse to carer



		3

		Serious

		User Safety

Behaviour

Carer Safety

		Serious Injury requires medical attention 

Threatening behaviour to self & others

Carer safety compromised, assistance required.



		4

		Significant

		User Safety

Behaviour

Carer Safety

		Urgent medical attention required by doctor

Prolonged Physical attack to self or others

Medical attention required for carer



		5

		Catastrophic

		User Safety

Behaviour

Carer Safety

		Death of service user

Prolonged Physical attack to self or others

Urgent Medical attention required for carer
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Behavioural environment checklist

Classroom management

In the classroom is there evidence that:

Teacher arrives at the lesson before the pupils

Teacher’s voice is clear

Instructions are clear

Good behaviour is noticed and acknowledged

Small achievements recognised

A pupil’s good behaviour is named and reflected back

The teacher acts as a role model for desired behaviours

Materials and equipment are prepared

Pupils bring the correct equipment

Lessons are well prepared

Classroom organisation

In the classroom there is evidence that:

Equipment is easily accessible

Furniture is arranged to best effect

Appropriate ambient temperature

Sufficient ventilation

Lighting sufficient

No glare

Materials well labelled and located

Ease of movement around the room

Appropriate storage of children’s belongings

Pupils are grouped appropriately

Room organisation meets differing curriculum demands

Whiteboard easily seen

Furniture suitable

Classroom looks like a good work environment

Sufficient space

Quiet external environment

Playground organisation

In the playground there is evidence of:

Short break time rules understood by pupils

Short break time rules adopted by all staff

Lunchtime rules understood by pupils 

Lunchtime rules adopted by all staff

Break time rewards/sanctions system clear

Behaviour policy adopted by ancillary staff

Corridors and social areas (including playgrounds) well designed and monitored

Problem site areas identified and overcome

Suitable activities and equipment available for break times

An effective system for resolution of conflict exists
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AMENDED IN CONSULTATION WITH HEALTH & SAFETY AND SHARED SERVICES 
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RECORDING & REPORTING

HS1(a)/Violence Form





To be completed by employee(s) involved in incident (or by Management where employee is unable to do so).

Please refer to: Education Procedure Manual 2/21 – Management of incidents of violence against employees in educational establishments (amended 1st November 2019)



		Department

		Section

		Location of Incident/Address



		

		

		



		Date of Incident

		Time of Incident – am/pm

		



		

		

		





Personal details and incident location





Employee – Details of Person(s) affected



Name(s)	 	











Employee Number:



Assailant(s) name and address if known















Witness(es) – Name and Address if known

(Use attached witness statement form as required)





















		Nature of Injury (if applicable)

		Did employee require hospital assistance

		Did employee require time off work as a direct result of incident



		

		YES

		NO

		YES

		NO



		

		

		

		

		











REPORTED TO WHOM:  					 DESIGNATION:						 

Description of Aggressive Behaviour Experiences





		Verbal Aggression, Threats or Abuse

		

		Physical Violence

		



		Physical Posturing/Challenging

		

		Use of Weapons

		



		Throwing of Objects

		

		Sexual Harassment

		



		Damaging Property/Equipment

		

		Racial Harassment

		



		Disability – Based Harassment

		

		Religious Harassment

		



		Spitting or HIV Exposure

		

		Other (please specify)

		



		

		

		

		





Description of Incident



















(NB Please use an additional continuation sheet/sketch if required and attach)



Was Police and Outside Assistance Sought	YES	NO 



If YES please give details	 	











	       If incident results in sickness absence please state number of days _______

To be completed by Line Manager/Supervisor





		                      							            	YES	NO

		 

Has a debriefing/support meeting taken place with employee involved

		

		



		 

Have you met with	(a) The Employee(s) affected?

		

		



		 

(b) Other Parties involved?

		

		



		Is assailant(s) known to have been involved in previous incidents? (if yes, please specify how many)

		

		



		Actions to follow incident 

(Please tick to confirm as actions are compulsory)

		

		







		Employee Counselling/HWB Support

		



		Review of training and awareness raising needs of staff

		



		Review of Pupil Management Plan ( including risk assessment and curriculum)

		



		Other (please specify)

e.g. create pupil management plan

		





Details













Person responsible for action  		 Proposed timescale      		 Signature of Senior Manager 	Date  	

 



     	      

This form should be used until the electronic database is created.



A copy of this report should be sent to:



Member of staff involved in incident 



And emailed securely to Shared Service Education – sharedserviceseducation@eastdunbarton.gov.uk





Shared Service Education will then forward a copy to:



· Chief Education Officer

· Health & Safety – health.safety@eastdunbarton.gov.uk





Review and monitoring of incidence of violence against staff will involve



· School: monthly/six weekly

· Local authority (GIRFEC Liaison Group): termly

· Health & Safety : Tier 1 & 2 committee meetings











































	



	  



November 2019
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Report of incident of restraint or seclusion B*

*TIER 1 Resources only

Name of establishment: 

		Name of child or young person who was the subject of restraint or seclusion

		



		Date and time of incident

		



		Location of incident

		



		Name (s) of adult (s) who carried out the restraint or seclusion: 

		







		If restraint was used please describe what happened in as much detail as possible

		













		Please specify the duration of the restraint

		



		If seclusion was used please specify the nature of the seclusion and the duration. 









 



		



		Describe the early stages that led to the incident and how this progressed to the use of restraint or seclusion.













		Describe the outcome of the incident.













		Set out the reasons why the use of restraint or seclusion was necessary on this occasion

















		Detail any injuries to either the child/young person and/or other children/young people and/or any staff













		Date and time of debrief undertaken with child or young person?       

		



		Date and time of information being passed to parent or carer

		



		Date and time of debrief undertaken with staff member(s) involved

		



		In the light of the debrief discussions have any changes been made to the Pupil Management Plan and Risk Assessment?    Yes   No



If Yes please summarise main changes: 











		What are the main outcomes of the debrief discussion with the child or young person?



















Signed By:



Head Teacher or Team Leader …….………………………………………………………Date……………………..



A copy of this report should be retained in your establishment and also be sent securely to Shared.Services@eastdunbarton.gov.uk







image1.png

susainable thriving achieving

/ g East Dunbartonshire Council

wwweastdunbarton govuk







image15.emf
Tier 2 & 3 - Report  on Incident of Restraint.docx
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Report of incident of restraint or seclusion A*

*TIER 2 and TIER 3 Resources only

Name of establishment: 

		Name of child or young person who was the subject of restraint or seclusion

		



		Date and time of incident

		



		Location of incident

		



		Name (s) of adult (s) who carried out the restraint or seclusion: 

		







		If restraint was used which CALM holds were utilised? Please specify name and number of hold.  

		



		Please specify the duration of the hold

		



		If seclusion was used please specify the nature of the seclusion and the duration.  



		



		Describe the early stages that led to the incident and how this progressed to the use of restraint or seclusion.













		Describe the outcome of the incident.











		Set out the reasons why the use of restraint or seclusion was necessary on this occasion

















		Detail any injuries to either the child/young person and/or other children/young people and/or any staff













		Date and time of debrief undertaken with child or young person?       

		



		Date and time of information being passed to parent or carer

		



		Date and time of debrief undertaken with staff member(s) involved

		



		In the light of the debrief discussions have any changes been made to the Pupil Management Plan and Risk Assessment?    Yes   No



If Yes please summarise main changes: 











		What are the main outcomes of the debrief discussion with the child or young person?



















Signed By:



Head Teacher or Team Leader …….………………………………………………………Date……………………..





A copy of this report should be retained in your establishment and also be sent securely to Shared.Services@eastdunbarton.gov.uk
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De-escalation intervention chart 

All staff should be familiar with the different stages of anxiety/anger development in the cycle or curve diagram set out below. The team around the child or young person should discuss the types of behaviour prevalent at different stages of this cycle for the child they are working with and possible strategies or approaches that should be used at each level. Please note: the child or young person may experience stress or anxiety in a series of repeating ‘peaks’ and the cycle does not necessarily run in a single peak as illustrated below. 

[image: ]

De-escalation strategies

· Which strategies have worked?

Highlight in green and comment

· Which strategies should be avoided?

Highlight in red and comment

(Examples set out below)

Level 1

· Try and divert to preferred activities

· Maintain calm, monotone tone

· Remove child from immediate stressor

Level 2

· Remind child of behaviour expectations/boundaries

· Attempt diversion to preferred activities

· Offer walk for time out

· Do not offer choice of activities

· Do not raise voice or use too much eye contact

Level 3 & 4

· Minimise language

· Remove peers/ only one adult in room

· Remind calmly you are in control

Level 5

· Monitor and support at a distance

Level 6

· Restorative conversation (see Appendix 3)







Behavioural indicators of stress/anger

Level 1

e.g. moves around/ can’t sit

Level 2

e.g. bad language

Level 3

e.g. hitting and throwing items

Level 4

e.g. cries and continues to shout

Level 5

e.g. withdrawn

Level 6

e.g. Settled, able to talk and can respond to questions





































Crisis Intervention- general strategies (source CALM Support Materials)

Behaviour should be monitored recorded and analysed in terms of possible functions.  In  situations requiring immediate use of de-escalation there are a range of strategies or responses that may support the process of either preventing escalation or de-escalating a challenging behavioural response.

Strategies which work depend on the individual child and the level of crisis. They may include: 

Use of body language- non threatening- don’t invade space- stay seated, if possible- keep hands at sides- if standing move to the side of a person rather than front facing- use objects as blocks- try to look as calm as possible- have eye contact but not too much- focus on the person and ignore the distractions- do not turn your back- if necessary use objects as blocks (e.g. tables etc.)

Voice tone- Lower tone and pitch- slow down language- minimise language- use a firm voice

Verbal cues- Core messages- gain attention- ‘Listen to me!’- use names- simplify language- use key words ‘It’s OK!’ – use positive phrasing ‘do this…’ rather than ‘don’t….’ Pause between statements to allow processing- avoid triggers

Control- Indicate to young person that you are in control if they have lost control- model calm and in control behaviour- give control back in stages- offer praise as person calms (positive reinforcement) 

Empathise and validate feelings- I see you are upset/angry I am here to help It’s ok to be upset/angry 

Manipulate environment- remove audiences/reinforcers/aggressive person

Stay calm- hide fear- do not show any frustration or anger-stay neutral

Rules- retain rules/ boundaries and expectations

Allow exits- allow a way out- physically or psychologically- ‘if you cannot cope you can leave the room’ etc. 

Leave- exit the room leaving the person in the room alone. Remain by the door until you hear silence- go into room and be positive ‘that’s better, you seem calm’ etc. if behaviour escalates exit and repeat

Calming rituals (these should be taught and reinforced at times when the child or young person is relaxed) e.g. counting down or deep breathing

Anticipate Help the person anticipate endings/transitions- countdowns/timers/visuals will all support

Diversion Divert child or young person to preferred activity

Teach requests Teach the person to recognise early anger/anxiety arousal and to request assistance/ timeout 
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Pupil Management Plan and Risk Assessment



		

		Pupil Name: 

		Class: 

		DOB: 



		

Pupil strengths and interests

		



		What Works?









		Situations to Avoid:















		Probable Scenarios/Hazards:









		Likelihood (L) (1low – 5 high)

		1

		

		2

		

		3

		

		4

		

		5

		





Severity (S) (1low – 5 high)

		1

		

		2

		

		3

		

		4

		

		5

		





Risk (LxS)  

High (16-25) Medium (9-15) Low (1-8) 





		Behaviour(s)

		Universal Strategies

		Agreed Targeted Intervention/Action

		Reflection/Action/

Follow Up



		

		

		

		























Additional Information:



















		Name

		Position

		Signature



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		

















		Date
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Key:



		Description

		Likelihood of Occurrence

		Score

		Impact

		Score



		Highly Probable

		90%

		5

		Catastrophic

		5



		Very Likely

		50-70%

		4

		Significant

		4



		Even Chance 

		50%

		3

		Serious

		3



		Could Happen

		10-30%

		2

		Marginal

		2



		Improbable

		1-10%

		1

		Insignificant

		1







	











Impact Criteria



		Score

		Descriptor

		Categories of impact

		Description of Impact



		1

		Insignificant

		User Safety

Behaviour

Carer Safety

		No or minor injury to service user

No or minor behavioural issues

No physical or verbal impact to carer.



		2

		Marginal

		User Safety

Behaviour

Carer Safety

		Small injury e.g. cut / graze to service user

Some behavioural issues, manageable

Minor Verbal abuse to carer



		3

		Serious

		User Safety

Behaviour

Carer Safety

		Serious Injury requires medical attention 

Threatening behaviour to self & others

Carer safety compromised, assistance required.



		4

		Significant

		User Safety

Behaviour

Carer Safety

		Urgent medical attention required by doctor

Prolonged Physical attack to self or others

Medical attention required for carer



		5

		Catastrophic

		User Safety

Behaviour

Carer Safety

		Death of service user

Prolonged Physical attack to self or others

Urgent Medical attention required for carer
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Staff Debriefing:



Process of Debriefing 



Support staff member to decide whether to stay in place of incident or to withdraw





                 Allow time to recover





Another adult should be available for support, if appropriate or requested



Next Options 



· Time to have some time to themselves

· To return to work once they feel able to

· To go home if they feel they can’t go back to work

· To seek medical advice if it is required



The staff member could then be offered support within or out with school

eg Counselling Service







Record keeping: all appropriate paperwork 



Next Steps



· Reflect on the incident – what happened, how can we change our response/strategies? 

· Identify necessary strategies/risk

· Assessment resulting from this

· Add necessary targets/information to record keeping in PMP/ Crisis Intervention Chart



Questions to ask/points to consider:



Environment- could it be changed? 

Could the trigger be prevented?

Staff response- could it be changed?

Was it an effective intervention?

What other interventions could be considered?





Ongoing evaluation of:

· staff welfare

· organisation culture/ethos

· all recording processes in place

· all appropriate supports in place

· all services involved/consulted for advice













© Calm Staff Debrief Template (Source:  © Calm Training 2018)



CALM STAFF DEBRIEF TEMPLATE 



The format of debriefs should be flexible to adjust to the circumstances and individual staff needs. The following is a list of the generic topics which can be used or adapted to enable the debrief interview to be a meaningful and effective intervention. It is adapted from the NHS Protect Guidance on responding to behavioural distress.





		

1. Description of the incident 





		

· • What happened? 





		

2. Reflection 





		

· • How did I feel about the child and the incident when it was happening? Why? 



· • What were the consequences of my actions on the child, others and myself? 





		

3. Influencing factors 





		What factors may have influenced the way I was feeling, thinking and responding to the situation? 



		

4. Could I have acted differently? 





		

· • What can we do to reduce the risk of it happening again? 





		

5. Learning 





		

· • What have I learned about myself? 



· • What have I learned about how better to support the child? 
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Pupil debriefing



Immediately after incident staff should:

Support the young person to a calm environment or remove other young people to create a safe environment 



Support young person to de-escalate using helpful techniques agreed in ICP 



Once calm 



Investigate reasons/triggers e.g.:



· Stress

· Anger

· Misunderstanding

· Over-stimulation





If time out setting identified, clear rationale is required and agreed in ICP

Clear plan for support must be developed and agreed with partners





Monitor student/evaluate plan





Progress next planning steps at earliest & most suitable point







Self- Evaluation steps



· With student

· With staff team

· Partnership joint planning & review

· Ongoing consultation with Psychological Service, or other service
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Promoting positive behaviour and managing behaviour that challenges: Current training plan

Including every learner: Promoting positive relationships and tackling behaviour that challenges. 

The plan for creating consistency in staff capacity to support pupils with additional support needs, tiers 1 through to 3

All staff (Tiers 1 to 3) should have access to the training that meets the core values and principles as set out in Including Every Learner: Promoting Positive Behaviour and Managing Behaviour that Challenges. All universal training should be accessible through the annual CLPL calendar and will form part of school and nursery staff training audits. From 2019 onwards CALM Module 1 (theory and understanding around behaviour that challenges) will be available on the CLPL calendar for Tier 1 staff.

Training principles

In order to establish teaching and support staff who feel confident to create learning environments that are safe, nurturing and resilient there are core principles that should be embedded in training and development programmes. All staff should be fully aware of:

· The importance of creating a low arousal environment

· The importance of differentiation of the curriculum

· The strategies to prevent anxious or stressed behaviour and methods of de-escalation

· The promotion of mental wellbeing and understanding how to recognise and address aspects of mental health 

· To understand and recognise different types of additional support need including specific learning difficulties (e.g dyslexia or dyscalculia), neurodevelopmental disorders (e.g. autism) or specific language difficulties or delays. 

· To understand the impact of stress, trauma and attachment difficulties on development and the implications for classroom planning.

· Supporting the development emotional awareness, emotional self-regulation and problem solving in all pupils. 

This would sit alongside a HWB curriculum and whole school training on nurture and attachment, autism advisor model and creating a language and communication friendly environment. 



*CALM (referenced below) is the name of the organisation that provides specialist training in managing behaviour that challenges and de-escalation approaches.  







		Staff identified for training:

		Low arousal environments

		De-escalation

		Differentiation of curriculum

		Promotion of mental wellbeing

		Emotional awareness and self-regulation

		Additional support needs awareness

		Understanding impact of stress, trauma and attachment on development



		Leadership staff with responsibility for tier 2 or tier 3 provision- each school to identify 

		CALM  planning, debriefing and reviewing strategies



SPELL training 



Sensory awareness



Intensive interaction (Tier 3 only)

		CALM training- strategies for debriefing



CALM update reporting

		Differentiation, moderation and literacy, numeracy and health and wellbeing approaches via CLPL calendar



Total communication environment (Tier 3 only) 

		Mental Health First Aid 



		Emotional coaching training for trainers



Solution focused and restorative practices

		All training of ASN annual calendar available to all schools- including Autism adviser training & LCFE

		Nurture training: targeted support



Mental Health First Aid

CALM theory training

Emotional coaching training for trainers



		Tier 2 & 3 staff

(Core training- compulsory)



Practitioner 

		SPELL training (structuring the learning environment)









		CALM theory 1 day training



CALM practical 1 day training (some staff)



Mental Health First Aid (some staff)





		SPELL training



EDC Policy and guidelines



Dyscalculia and dyslexia guidelines etc. all accessed through gateway





		Mental Health First Aid



Nurture training: targeted support – whole school and nurture groups



Emotional Coaching 

		Emotional Coaching 



Nurture training: targeted support 



CALM theory training



Mental Health First Aid



Solution focused and restorative practices

		All training of ASN annual calendar available to all schools- including Autism adviser training & LCFE

		Nurture training: targeted support



Mental Health First Aid



CALM theory training



Emotional coaching



		Tier 1 with responsibility for ASN pupils- based on school audit of need and accessed via gateway or in negotiation with linked professionals 

		Principles of SPELL delivered through Autism Adviser training



		CALM theory 1 day

2019 onwards on gateway

		SPELL training



EDC Policy and guidelines



Dyscalculia and dyslexia guidelines etc. all accessed through gateway





		Nurture training: whole school and targeted nurture groups

		Emotional coaching



Nurture training



CALM theory 1 day 2019 onwards



Solution focused and restorative practices

		All training of ASN annual calendar available to all schools- including Autism adviser training & LCFE

		



		All schools- accessed through gateway

		Principles of SPELL delivered through Autism Adviser training



 

		CALM theory 1 day

(Possible years 2 and 3) 

		

		Nurture training: whole school 

		Emotional coaching training and approaches

(Requested by link EP)

Solution focused and restorative practices

		Language and Communication Friendly Environments process





		













Development of CALM in EDC (training in understanding and managing de-escalation situations)

2018 to 2019 

Tiers 2 & 3

It is the responsibility of each educational establishment to ensure reaccreditation of Module 2 training through their school/ nursery budget. 

Wester Cleddens ELR, all staff, Module 1 and 2 (further re-accreditation and training to be sourced and paid for by school)

Primary Wellbeing Support Service, all staff Module 1 and most staff Module 2 trained

Secondary Wellbeing Support Service, all staff Module 1 trained and some staff Module 2 trained

Campsie View some staff Module 1 and 2 trained (Campsie View retaining MAPA in year 1)

Merkland most staff Module 1 trained and some staff Module 2 trained 

Secondary ELR key staff Module 1 trained

Tier 1

25 management staff from primary and secondary offered Module 1 training

Training for trainers

4 x staff trained as CALM associates (allowing us to offer Module 1 training ‘in-house’ in academic session 2019 onwards)

8 x staff trained as CALM practical trainers (allowing us to offer Module 2 training ‘in house’ in academic session 2019 onwards) 









2019 to 2020

Tiers 2 & 3

All staff in Tier 2 & 3 establishments will have access to Module 1 and Module 2 training in academic session 2019 to 2020 (annual reaccreditation in Module 2 is the responsibility of each establishment)

Tier 1

The CLPL calendar will offer twilight sessions or cluster training in: recognising and understanding behaviour that challenges; assessment, planning and risk management; de-escalation approaches; and legal frameworks. 

Training for trainers

4 x staff as CALM practical trainers (especially staff in Tier 3/ Primary ELR or PWSS/SWSS- annual reaccreditation is the responsibility of each establishment).

2 staff trained as CALM associate trainer (able to deliver Module 1 training across the authority)

2020 onwards- maintenance 

CALM Module 1 (or selected twilights as above) training offered on 4/6 days offering training to 100 to 150 staff 

CALM Module 2 training offered on 4/6 training days for 40 to 60 selected staff (reaccreditation responsibility of each establishment)
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